Role of Contrastive Text Analysis in Teaching Translation for language learning purposes: Prepositions as a case
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Résumé
Cette étude vise à montrer le rôle de l’analyse contrastive de texte dans l’enseignement de la traduction. Après un aperçu général du rôle de l’analyse contrastive dans l’enseignement en général et dans l’enseignement de la traduction en vue de l’apprentissage des langues étrangèresen particulier, l’étude se consacrera à une analyse des travaux des étudiants qui montrera comment l’enseignement de la traduction à travers l’analyse contrastive pourrait être une approche efficace. 
L’accent sera mis sur la langue source et une analyse de la langue sera appliquée sur la traduction des prépositions de l’anglais vers l’arabe et vice versa. 
Cette analyse permettra de définir les implications pédagogiques et les recommandations nécessaires à cette approche.
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Introduction

Intercultural communication and interaction have become a necessity in today's world. Rhetoric is an important tool in such communication and interaction and it is very difficult to understand rhetoric without a kind of cross cultural comparison which can be greatly enhanced by contrastive/intercultural rhetoric. Translation employs rhetoric and functions as one of the most influential means of intercultural communication. However, educators are frustrated to see their students produce  unnatural (mostly literal) translations, and they find it difficult to motivate their students to overcome problems related to style, tone, foreignness, and unnaturalness. Part of this problem lies in the fact that native students of Arabic are  expected  to translate both from English into Arabic and from Arabic into English. However, most of the students do not have the adequate level of proficiency to carry out translation into English (the foreign language) without making mistakes such as literal and unnatural translations. It takes years to develop sufficient competence in a language to be able to perfect that language, and the amount of instructional time given (in programs that prepare students to become translators especially in the Arab World) is far from enough to achieve the necessary command required to translate into a foreign language (English). Therefore, Students need to receive more language enhancement teaching in order to achieve the expected level of proficiency  that will allow them to develop an ‘English’ good enough to not to translate literally, for example. However, if students are made aware of the differences between  the Source Language (SL) and the Target Language (TL) through a contrastive text teaching approach, they might bridge that gap quickly and improve faster, and  they may be less apt to make translation mistakes. 
This paper presents a teaching technique that capitalizes on the use of contrastive text linguistics (an area of contrastive rhetoric) in translation for language learning purposes. Translation from Arabic into English and vice versa is considered with a special reference to prepositions in both languages. The paper is organized as follows: section one discusses the importance of contrastive text analysis in English as a Foreign Language (EFL) classrooms in general and teaching translation in particular. Section two presents an analysis of and a solution to the problem of translating texts with locative prepositions from Arabic into English (and vice versa). Section three presents the experiment, while section four presents the pedagogical implications, and the conclusion. 
I.  Contrastive Analysis (CA)  and Teaching Translation 
This paper a gives brief account of contrastive linguistics/rhetoric, with a purpose to consider the role contrastive text analysis may have in the teaching of translation for language learning purposes.
1. What is contrastive text linguistics?

Contrastive linguistics is contrasting systematically two or more languages aiming at describing their similarities and differences. Such contrast may be theoretical as well as applied, general or specific, the purpose of which is to understand a language in general and to comparatively study individual languages.
The term 'contrastive linguistics', or 'contrastive analysis', is particularly associated with applied contrastive studies that aim at addressing difficulties of second/foreign language learners. Lado (1957) outlines the purpose of this discipline by assuming that we can predict and describe the patterns which will cause difficulty in learning and those that will not cause difficulty. Later James (1980: 61, 98) refers to micro and macro-linguistic contrastive analysis that comprise discourse analysis as well as text linguistics.
Kaplan (1966) was the first through "Contrastive Rhetoric" to revisit and analyze second language writings of English as a Second Language (ESL)  students. In his view, the linguistic and rhetorical conventions of the first language interfere with writing in English as a second language. Although those who favor process oriented approaches to teaching writing and translation have criticized contrastive rhetoric (in its basic form, which was later reconsidered by Kaplan), it triggered many potential applications in second language writing instruction including teaching translation.
Contrastive rhetoric is an area of research in second-language acquisition that identifies problems in composition encountered by second-language writers and, by referring to the rhetorical strategies of the first language, attempts to explain them. (Connor 1996: 5)
Contrastive rhetoric and contrastive analysis are both fields of study in applied linguistics, which have contributed to the knowledge about the role of transfer from the native language to the target language. (Conner 1998: 1)
Text Linguistics is the study of linguistic devices of cohesion, coherence and discourse structures within text (Enkvist 1984). It is also concerned with the processes involved in the production and interpretation of texts.
Contrastive text linguistic studies examine, compare, and contrast how texts are formed and interpreted in different languages and cultures using written discourse analytic techniques.  Connor (1998), suggests that in the context of applied linguistics, "Contrastive Rhetoric" had taken new research directions in areas such as contrastive text linguistic studies that compare how texts are formed in different languages within the cultural context. This is done beyond the traditional sentence-level and text typologies.
 The premise of this paper will include difficulties that might be encountered in translation per se and translation as a means for second/foreign language teaching  tackled through contrastive text analysis for the purpose of arriving at a better quality translation. 
II. Importance of Contrastive Text Analysis 
Contrastive text analysis can aid the second/foreign language teacher, the translation teacher/trainer and the translator himself in that:

· It is an eye opener to un-noticed issues in the languages compared.

· It expands the understanding of certain language-specifics important to the translation/ writing process such as text types, cultural contingencies, style, etc.

· It highlights differences between the  SL and the TL, and natural and non-natural texts.

· It builds the vocabulary repertoire specific for certain genres.

· It underlines certain expressions used across languages.

· It focuses on the fact that although there are “language universals”, each language has its peculiar way of expressing meaning.

· It reveals unequivocally that “true equivalence” does not exist.

· It offers authentic and easy comparison between the source language and the target languages, thus facilitating faster decoding of difficult target language structures and elements.

· It facilitates quick and effective comprehension.

· It helps overcome and neutralize native language transfer (Danchev1983: 35-56).
1. The Problem of  prepositions
Most EFL teachers, translation teachers, and students are painfully aware of the fact that when it comes to mastering a foreign language one of the most troublesome areas to learn is the usage of prepositions (Brala 2009: 1). Lindstromberg (2001: 80) points out that less than 10 % of upper-level EFL students can use and understand prepositions correctly. Prepositions convey important relations in text; they principally serve to convey semantic roles in connection with other parts of the sentence. Being highly ambiguous, prepositions express senses that tend to be closely related, in contrast to the other parts of speech where there might be a variety of distinct senses. In translation, prepositions, even in simple sentences, do not seem to be translated from one language into the other in a clearly systematic and coherent way (Japkowicz and Wiebe 1990).
“In English prepositions not only denote a locality (place, source, goal, and path), they also specify the shape of this locality” (Dirven 1989). The same could be said about Arabic. English as well as Arabic exhibits a variation of meanings for each preposition. In Arabic, for example, there are 20 meanings for the preposition في = in and more than that for the preposition على = on (Al-Ansari 1997) . Similarly, in English the preposition “in” accounts for more than 20 meanings.
Understanding prepositions correctly contributes to interpreting the message intended in the SL and thus to a more accurate translation. It is through contrasting the function of prepositions as they occur in authentic texts in the SL and the TL that prepositions can be better understood and used in language learning. 
2. Translationese
It is inevitable, even to excellent translators, to make mistakes, and some translation errors are almost unavoidable due to differences between the Source SL and the TL. A translation error takes place due to mismatch between what might seem to be formally equivalent and translationally equivalent because “For two sentences from different languages to be translationally equivalent, they must convey the same ideational and interpersonal and textual meanings” (James 1980: 178).
To avoid preposition “translationese”, that is, “deviance in translated texts induced by the source language” (Johansson and Hofland 1994: 26), students have to opt for the most appropriate preposition in the translation that does not deviate from the norm in the target language (Schmied and Schäffler 1996: 45-6). If translators wanted to be as close to the target language norm as possible, they should translate Arabic prepositions into their English counterparts while preserving their semantic core and functions.
3. Arabic/English Contrastive Texts (Features of Texts through Comparison)

The task of contrastive text linguistics is to provide a framework to help the translator discover how texts in different languages employ different means to be considered natural. The principal problem, however, is that translators without enough linguistic sensitivity will not be able to notice these things. (Kußmaul 1995:17)
Translation teaching through contrastive text analysis contributes to sharpening self-awareness and self-confidence. Hönig (1997:87) suggests that many translators into the foreign language do not have faith in their decisions because they either do not trust their choice, or they are always looking for le mot juste, exactly the right word or expression.
With regard to Arabic and English languages, major differences could be in areas such as word formation, difference in basic word order, null-subject parameter, syntactical flexibility, use of pronouns, distinction due to pre/post adjectival modification, distinction due to pre/post genitive construction, dropping of the modified noun, relativization, punctuation, etc.
4. English and Arabic Prepositions 

Understanding English and Arabic prepositions involves understanding their interpersonal, textual, and ideational meaning, and this requires understanding their semantic and syntactic role. Arabic and English use two different systems of prepositions. Some English prepositions are expressed lexically in Arabic. Also there are many types of prepositions in each  language. For the sake of brevity, and because it is beyond the scope of this study, we will focus on some selected locative prepositions from both languages. 
While in the most representative uses of locative prepositions, there is a direct correspondence between English and Arabic (e.g. 'in' corresponding to'في', 'on' to 'على', and 'to' to 'الى'), in many cases, this correspondence does not exist. The following pairs of sentences illustrate cases in which there is correspondence:

(1) The bed is in the room.

السرير في الغرفة

(2) The vase is on the table.

الزهرية على الطاولة     
(3) I am walking in the street (containment)

أنا أسير في الشارع      
However, in other cases there is no correspondence:

(4)  My friend  is on the bus. 

صديقي في الحافلة                  






(5) On the road to university.

في الطريق الى الجامعة 

(6) Something funny happened to him “on his way home” (direction) 

في طريقه الى المنزل                 
The present study focuses on examples selected from the most common locative prepositions that are problematic when translated into both Arabic and English. The Arabic prepositions include:من، الى، عن، على، في، الباء، اللام English problematic prepositions are inter alia: on, in, at, of, from, off, on top of, over, above, beneath, underneath, under, and below.  
There are many differences between the prepositions in English and Arabic, in particular the way prepositions are conceptualized in each. These differences influence both the learner and the translator; for example, a sentence like: “My friend is on the bus”, or “He is on the plane right now”, and their possible counterparts in Arabic: صديقي في الحافلة / في الطائرة الآن   cannot be comprehended in a similar way by an Arab student (EFL intermediate students) or the translator  whose language level is inadequate. This is simply due to the fact that “on the bus” or “on the plane” are conceptualized as a point on a surface (thought of in terms of length and width, but not height or depth, the surface need not be flat or horizontal, (Leech and Svartvik 1975), which can never be conceptualized as such in Arabic. This difference in conceptualization poses a challenge for both Arab EFL learners and translators who do not know the language well enough. One can single out certain groups of prepositions that are more problematic than others to Arab student translators due to differences between both languages which are beyond the scope of the present study.
As an illustration, students find it very difficult to differentiate between the following, particularly when they translate from Arabic into English which is their foreign language):

Group 1: of, from, off (Arabic: من))
Group 2: above, over, on top of (Arabic: فوق))
Group 3: beneath, under, below (Arabic: تحت))
Group 4: on, at (Arabic: (على) / in, at (Arabic: (في)
Group 5: among, between (Arabic: (بين)
This is understandable because even in English there is ambiguity and overlap between these prepositions (see Leech and Svartvik 1975). 
III. The Experiment
1. The approach
To address the problem described above and avoid literal translations, a process approach is followed. This process rests on many steps that start with selecting the text type and identifying the text features in general, and then focus on one area that poses difficulty in translation, for example prepositions, modals, passives etc. After that the students are introduced to the area of difficulty in both languages, however separately. It is important to notice here that authentic reference materials are used. Next, parallel texts from both languages on one topic are contrastively analyzed to see how each language tackles the problem in question (e.g. translating texts with propositions). Finally, students are given translation exercises from both languages on the same area where their performance is monitored and feedback is given.  

The above approach can be represented in the following algorithm: 
A Four Step Algorithm: (fig. 1)

1. Step one: (initializer) translation of text1 and analysis of students' translations to identify a specific problem through highlighting systematic errors apparent in students' work.
2. Step two: a contrastive study of SL and TL systems that underlie the problem identified in step one, e.g. prepositions.

3. Step three: study and analysis of TL model text highlighting the usage of the problematic areas.

4. Step four: (finalizer) translation of text 2, examining students' translations and marking students' progress by giving feedback. 
First, a text from the source-language on one topic and genre is selected. The SL can be either Arabic or English depending on the difficulty of translation and other linguistic considerations (such as presence or absence of a parallel system). It is very important, in my view, to teach how linguistic systems function especially in the target language, and if necessary in the source language. Here Arabic is the source language. Second, a translation of the selected text is attempted. Students are given the chance to translate the text without reference to area of difficulty (prepositions). This will allow the teacher to identify the types of problems encountered and will help him/her prepare the back-up material. Third, supplementary source materials tackling the problem detected from both languages are introduced to the students who
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are asked to review them. Later, one or two classes are given explaining the materials in question. In our case reference materials from Arabic and English on prepositions were given- from English pages: 520-550 from Derven (1989) and pages: 82-91from Leech and Svartvik (1975). From Arabic pages: 167-175 from Ridha, and pages: 104-105+ 137-151+ 189-200+ 223-226+ 233-241+ 274-294+ 419-425 from Al-Ansari (1979).
2. The Experiment

2.1 Parallel Texts

Hinds's (1987) useful typology of reader-responsible vs. writer responsible languages can be considered as a general framework. Students can be asked to look at some familiar genres in their language and then look at parallel genres in the language they are trying to learn (translate), and they can be guided to see the differences between the  selected examples. Once the students have worked through a few ‘homely’ genres and have accepted the idea that there are differences, then the students should be encouraged to look at examples of the (l 2) genres they are expected to learn (translate)- my brackets (Kaplan 1999: 6).
For the purpose of (our experiment) contrastive text analysis, two texts that express the same content in the contrasted languages are selected. The texts are to be generally of the same text type or drawn from similar genres. If a comparison of the two is aimed at, the same kind of selection criteria should be employed, i.e. equivalent sample sizes, samples from the same period, comparable amounts of written language, etc.
In our case, texts from Arabic selected for the purpose of translation were used to detect the kinds of errors in rendering prepositions particularly those of locality. The texts were retrieved from Aljazeera site. The SL Arabic texts corresponded to TL English texts discussing two topics. The Topics in Arabic were on: إسرائيل ترفض طلب الأمم المتحدة بفتح معابر غزة ( Israel rejects the UN request to open the crossing points in Gaza) and اشتباكات مع قراصنة ومفاوضات لتحرير الناقلة السعودية ( Clashes with pirates and negotiations to free the Saudi tanker ), and the corresponding English  texts were on: UN condemns Israel for Gaza closure and Indian navy destroys 'pirate ship' (for full text, See appendix). Texts were retrieved on Jan. 7th, 2009. Obviously, the Arabic texts were translated into English, and the English texts into Arabic. Although translation into English requires a very good level of proficiency, it is given here as part of the students program (major English/ minor translation). The students start taking the translation courses in their second year of their BA degree, and after being introduced to two prerequisite courses of writing and speaking.   
2.2 Analysis
Following are some examples extracted from the texts which illustrate the problem and the possible approach to deal with it.
(7)      و حذر الوزير الاسرائيلي من شن عملية ضد القطاع 
(The Israeli minister warned of launching an operation against the Gaza Strip.)

This sentence includes the verb حذر   and the preposition من  which were rendered into English as: 

· The Israeli Minister also warned from launching an operation against the Strip (90% of answers). 

This translation uses an erroneous preposition 'from' as an equivalent to the Arabic  من obviously influenced by Arabic which uses the same preposition “من” to express source, while English uses from, of, out of, and off. English naturally uses warned of/against, but not from. Although the meaning would be easily understood, it is un-natural in English to use from.   
 معلنا انه وافق على وضع خطة عسكرية جديدة للحد من الهجمات الصاروخية من غزة(8) 
(Declaring that he has agreed to develop a new military plan to stop rocket attacks from Gaza.)

 This excerpt includes the verbوافق , the preposition على , and the preposition من which was rendered into Arabic as:   

· “saying that he agreed on putting a new military plan to limit rockets attacks from Gaza” (70% of answers)
وافق على  was translated into “ agreed on “ which is a direct translation of the preposition 'on' into على  ; noticeably the correct translation should be “ agreed to” as some students did:

“He announced that he had agreed to put a new military plan to restrain rocket attacks from Gaza”. 

 No errors were found for rendering the preposition 'من ' in this example which can be explained as predictable since من formally corresponds to from in English.
(9) وقال بيان للبحرية الهندية إن سفينتها فتحت النار على القراصنة 
(A statement by the Indian Navy said that its ship opened fire on the pirates.)

This sentence was rendered in a number of ways; some are acceptable, others not. The following are examples of the students' translations:

a) “A declaration by Indian navy said; the Indian ship opened fire against the Somalia pirates...”.
b) “The Indian Navy said in their statement that they opened fire on the pirates as a self-defense…”
c) “An Indian martial ship began shooting on the pirates who threatened to rupture the martial ship…”

d) “The declaration explained that as a result of opening fire towards the boat…”
e)  “The Indian marine mentioned in a report that they shot the pirates” 
 In the example above, "فتحت النار على” which is formally equivalent to “opened fire on” was rendered into English in five different ways: in 1, against instead of on is used with the verb open, while in 2 on is used which is correct. Example 3 is erroneous using on with shooting instead of at. 4 is acceptable though not accurate, whereas 5 where no preposition is used completely alters the meaning.
(10) اشتبكت سفينة حربية هندية مع قراصنة صوماليين في خليج عدن ودمرت قاربا لهم، في أول مواجهة من نوعها منذ تنامي ظاهرة القرصنة قبالة الصومال         
(An Indian warship clashed with Somali pirates in the Gulf of Aden and destroyed their boat in a first encounter of its kind since the growing phenomenon of piracy off the shores of Somalia.) 

In this example, we will focus on the lexical (ungrammatical locative preposition)   “قبالة” which was translated as follows:

a) In a unique confrontation since the growing of piracy phenomenon in front of Somalia, Indian military ship clashed with Somalia pirates and demolished their boat in Aden gulf.

b) In first confrontation of a kind since the increase of the piracy phenomenon in front of Somalia, an Indian battle ship clashed with Somali pirates in Aden Gulf and destroyed their boat.

c) In the first of its kind since the growth of the Piracy phenomenon in front of Somalia, an Indian naval ship clashed with Somalis pirates in Adan's  bay, and destroyed a boat for them

d) An Indian warship clashed with Somali pirates in the Gulf of Aden and it destroyed their boat. This clash is the first one of its kind since the development of piracy near Somalia

Examples 1-3 use “in front of” as an equivalent to the Arabic “قبالة”, while the fourth example uses near. It is acceptable to use near, but again not accurately rendering the message intended in the Arabic SL text. In English in front of is used with entities having specific place relation with each other: horizontal, and in certain cases depends on the speaker's point of view (place where he/she is standing in relation to the object (Derven 1989: 530-31). The best Arabic equivalent to in front of is مقابل  or أمام   not ““قبالة. 
English uses off (which is the best equivalent to the Arabic “قبالة”) with the place perceived as a line, i.e. the place is thought of in terms of length, but not breadth or height (Leech and Svartvik 1975: 83)
 (11)   و اكد انه امر بإبقاء المعابر الى غزة مغلقة اليوم الاربعاء
· “and he stressed that he has ordered to keep the borders to Gaza closed today Wednesday” (90% of answers)
الى in the above example is typically used in Arabic to express a relation of direction towards a goal which is seen as an end; the same can be said about English. This may explain the reason for using to instead of into as an equivalent to الى. In English, on the other hand, into is used to express a movement towards an end point seen as a volume. In Arabic في  (which is a formal equivalent to in) is used for penetration just like English into. 

2.3 Students Progress
To encounter the problems explained above, the students (second year students enrollees in their first translation course: Introduction to Translation) were exposed to a description of Arabic and English prepositions as explained under Approach above. In addition they were subjected to the four step process of teaching using the contrastive text analysis approach. After this process student work was evaluated through giving them assignments to translate texts that comprised prepositions similar to those they first encountered before being exposed to the contrastive text analysis. The result was encouraging; examining the students' translation revealed significant progress. Almost no errors were detected in translating prepositions from Arabic into English such as (قبالة) ، الى، على، من as illustrated in examples 7-11 above. Students had a better understanding of the meanings of both Arabic and English which helped them not only in translation, but also in comprehension and writing. 
By exposing students, for example, to an excerpt of a similar genre and topic from
 both Arabic and English such as, from Arabic (SL): 
اشتبكت سفينة حربية هندية مع قراصنة صوماليين في خليج عدن ودمرت قاربا لهم، في أول مواجهة من نوعها منذ تنامي ظاهرة القرصنة قبالة الصومال، وذاك في وقت استمرت فيه عمليات خطف السفن لتصل إلى أربع في غضون ثلاثة أيام كان آخرها سفينة شحن يونانية عقب الاستيلاء على سفينتين من تايلند وهونغ كونغ،  وناقلة نفط سعودية .( An Indian warship clashed with Somali pirates in the Gulf of Aden and destroyed their boats in the first encounter of its kind since the growing phenomenon of piracy off Somalia, at the time of continued ship hijacking, to reach up to four within three day,  the latest of which was a Greek cargo ship after the seizure of two ships from Thailand, Hong Kong, and a Saudi oil tanker(; and from English (TL) An Indian warship in the Gulf of Aden has fought a battle with Somali pirates just hours after three vessels were hijacked off the coast of Somalia…, it was quite difficult to imagine the students mistranslate a preposition like off as in the English text above. The same can be said about the other prepositions or other problematic areas as modals, tense/aspect.
IV. Pedagogical Implications 
According to Conner (1998:4), "the driving force behind contrastive rhetoric research is pedagogical, namely to inform the ESL/EFL teacher about cultural preferences in writing styles and activities. With this knowledge, teachers are better able to prepare ESL/EFL students to write for L2 audiences, which often have different expectations about organization, style, and appropriateness of content."
Contrastive text analysis can offer a lot to the classroom teachers. For one thing, in translation classes contrastive text analysis can help students learn contrasting text forms in their native languages to their English counterparts.
This often results in an instant enlightenment about their product translation in English or Arabic, as students become aware of the implicit assumptions behind the way they construct written ideas and behind the way English does (Leki 1991:138) which will also contribute to a better style and will eliminate any un-naturalness from the translation. Conner (1998) argues that this knowledge about writing activities, products, and processes is helpful in understanding L2 writing difficulties and planning instruction to overcome them.
This means that our students’ texts will also be easier to understand and therefore to evaluate while focusing on the translation errors instead of the language ones. Also the texts would be easier to grasp by the readers. 
In translation teaching, the main objective is the student translator’s competence; however, the translation class can offer much more than that. Because most students do not have an adequate level of proficiency required for translation competence, the contrastive text analysis approach will open many venues to the students to indirectly learn even the most subtle structures used authentically and naturally in texts. Using contrastive text analysis offers an opportunity to the students to combine the training in translation with that in linguistics- best done through a learning model tailored for this purpose.
In addition, there is no doubt that translation has become a learning/teaching device in the EFL classrooms. This is best seen in teaching writing because contrasting texts from the two languages, which is inevitable in the translation class, is primarily an exercise in analyzing written discourse. It is obvious, therefore, that contrastive text analysis can be an important tool in teaching writing of all types and functions. According to Zbigniew (1996), the production of an acceptable translation into the target language is for most students a means, not an end, a means to understand the different linguistic mechanisms used by the two languages, and “if we regard translation as an act of target language re-textualization, translation pedagogy must adopt a discourse or text based rather than a sentence-based approach (Wilss 1985: 23).
Through a contrastive examination of the syntactic and semantic systems of the target and native languages and the cultural contexts in which they operate, students attempt to expand their own potential for expression in the target language. Moreover, using 'parallel texts' is not only an important device in teaching, but also can be a clear empirical basis for typological and stylistic comparison of languages (Hartmann 1981: 202).

Conclusion
Teaching through contrasting authentic genre from L1 and L2 is an efficient approach especially when it involves students and motivates them to look into the differences between the languages at question. Kaplan (1999: 3) believes that "The awareness of discourse difference between the L1 and L2  implicates not merely an understanding of sentence structures but an awareness of their different frequency and distribution across genres in the L1 and between the L1 and the L2. Awareness of both genres and the frequency and distribution of sentence structures can be taught in the classroom and are necessary to the ability to communicate in the L2". In this paper, an approach of translating for language learning purposes using contrastive texts was presented with special reference to selected locative prepositions from English and Arabic. This work suggests an important approach that has been proven to be successful in using translation that aim at “reproducing in the receptor language the closest natural equivalent of the source language message, first in terms of meaning and secondly in terms of style” Nida and Taber (1969: 12) in foreign language classes. It further advocates that one of the best ways to arrive at “naturalness” is through adopting a contrastive text analysis (within a framework of intercultural rhetoric) methodology in the translation classroom. The technique used in this paper is a means not an end although it can be effectively used in the language teaching/ translation process. We should be looking at teaching translation through contrastive text analysis as an exercise in learning languages and discovering more about the SL and the TL alike. 
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Appendix
(Texts Used in Experiment)
Indian navy destroys 'pirate ship'
An Indian warship in the Gulf of Aden has fought a battle with Somali pirates just hours after three vessels were hijacked off the coast of Somalia.
UN condemns Israel for Gaza closure
The United Nations has criticized Israel's closure of the Gaza crossings as a "direct contravention of international human rights and humanitarian law".
The charge by Navi Pillay, the UN High Commissioner for Human Rights, came as Israel moved to re-seal the crossings into the Gaza Strip on Tuesday, a day after allowing trucks carrying aid into the besieged coastal territory.
"It must end now," Pillay said in a statement released in Geneva on Tuesday."Only a full lifting of the blockade followed by a strong humanitarian response will be adequate to relieve the massive humanitarian suffering evident in Gaza today."
Pillay also urged Israel to allow the flow of aid including food, medicine and fuel to resume, and to restore electricity and water services in Gaza.
She said that "1.5 million Palestinian men, women and children have been forcibly deprived of their most basic human rights for months".
An Israeli defense ministry spokesman said that continued rocket fire from Gaza towards Israel had prompted the decision to close the crossings again.
1. اشتباكات مع قراصنة ومفاوضات لتحرير الناقلة السعودية

اشتبكت سفينة حربية هندية مع قراصنة صوماليين في خليج عدن ودمرت قاربا لهم، في أول مواجهة من نوعها منذ تنامي ظاهرة القرصنة قبالة الصومال، وذاك في وقت استمرت فيه عمليات خطف السفن لتصل إلى أربع في غضون ثلاثة أيام كان آخرها سفينة شحن يونانية عقب الاستيلاء على سفينتين من تايلند وهونغ كونغ، وناقلة نفط سعودية عملاقة.
 وقال بيان للبحرية الهندية إن سفينتها فتحت النار على القراصنة دفاعا عن النفس بعد تهديدهم بتفجير السفينة الحربية، وقال ضابط على متنها إن البحارة رصدوا قراصنة يتحركون على ظهر قارب لهم وبحوزتهم قذائف صاروخية.

 
2. إسرائيل ترفض طلب الأمم المتحدة بفتح معابر غزة
رفض وزير الدفاع الإسرائيلي إيهود باراك الاستجابة لطلب الأمين العام للأمم المتحدة 

 HYPERLINK "http://www.aljazeera.net/portal/templates/Postings/PocketPcDetailedPage.aspx?GUID=%7b0EB2BD4D-845E-4E67-9596-8054EF9E4FF8%7d&No=1" \t "_self" بان كي مون بالسماح بإدخال مواد الإغاثة والموظفين الدوليين إلى قطاع غزة، مراعاة للظروف الإنسانية الصعبة هناك.
وفي رده على سؤال لراديو الاحتلال بشأن موقفه من الطلب الذي تقدم به بان اليوم أثناء اتصال هاتفي مع رئيس الوزراء الإسرائيلي إيهود أولمرت، قال باراك "ألا يجب أن يسود الهدوء حتى يعاد فتح المعابر؟"، وأكد أنه أمر بإبقاء المعابر إلى غزة مغلقة اليوم الأربعاء، عقب استمرار إطلاق صواريخ باتجاه إسرائيل.
وحذر الوزير الإسرائيلي من شن عملية ضد القطاع، في حالة "اختار الطرف الآخر التصعيد"، معلنا أنه وافق على وضع خطة عسكرية جديدة للحد من الهجمات الصاروخية من غزة، غير أنه استبعد القيام بعملية برية واسعة النطاق، وقال "الحكومة الإسرائيلية ستراقب الموقف، وتتصرف بطريقة هادئة ومستقرة".
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